
TABLE OF CONTENTS

FOREWORD TO TEACHERS: ARGUMENTS AND LESSON PLANS
Definition of Expository Argument........................................................................................9
Quick Overview: What This Book Is About ............................................................................9
Four Key Teaching Concepts ................................................................................................10
Teaching Expository Argument ............................................................................................10
Teacher’s Role.........................................................................................................................11
A Suggested Lesson Planning Sequence:

Weaving Grammar Instruction into the Writing Process...............................................14

CHAPTER ONE: DEVELOPING WRITING SKILLS
Objectives...............................................................................................................................33
Writing to Show .....................................................................................................................34
Extending Elaboration ..........................................................................................................36
Sample Writing to Show Compositions: Student-Written Models ....................................37
The Revision Process When Writing to Show ......................................................................40
Writing to Show Assignments and Activities, Assignments 1–5 ........................................41
Writing to Show List of Telling Sentences............................................................................45
Other Writing to Show Assignments ....................................................................................45
Publishing Project: The Writing to Show Anthology ...........................................................46

CHAPTER TWO: EXPOSITORY PARAGRAPH
Definitions .............................................................................................................................49
One-Idea and Subordinate Paragraphs: Qualities ..............................................................50
The Writing Process: The Body Paragraph ........................................................................51
Strategy One for Drafting Paragraph: Organize the Evidence............................................51
Strategy Two for Drafting Paragraph: Add Necessary Transitions .....................................55

Exercise: Adding Appropriate Transitions..................................................................57
Strategy Three for Drafting Paragraph: Maintain Topic Focus...........................................57

Exercise: Correcting Topic Shifts.................................................................................58
Strategy Four for Drafting Paragraph: Use Word Glue and Logic Glue..............................58

Exercise: Working with Transitional Word & Logic Glue ...........................................60
Example Process 1 for Constructing a Paragraph (Essay Question)..................................61
Example Process 2 for Constructing a Paragraph (Thesis Statement) ..............................62
Example Process 3 for Constructing a Paragraph (Essay Question)..................................63
Revision Process: Questions to Ask About Paragraphs.......................................................64

7356 CEA Front Matter  8/9/04  8:29 AM  Page 5



The Editing Symbols: Fixing the Paragraph Problems ......................................................65
A = Add a transitional phrase or sentence .................................................................65
B = Blending textual support ......................................................................................67
C = Combine sentences...............................................................................................70
E = Extend your elaboration of ideas..........................................................................71
L = Listing plot details..................................................................................................75
O = Off-topic.................................................................................................................78
P = Paragraph needs revision......................................................................................81
S = Summarizing plot ..................................................................................................84
SH = Show concrete images ........................................................................................84
T = Transitions are weak ..............................................................................................85
TS = Revise the topic sentence....................................................................................88
TH = Thesis problems..................................................................................................91
V = Vague details ..........................................................................................................92
W = Wordy structures...................................................................................................94
[ ] = Vary your sentence beginnings ..........................................................................96

= Vivid verb usage.................................................................................................97
Complete Expository Paragraphs: Student-Written Models .............................................98
Expository Paragraph Assignments and Activities ...........................................................105

Assignment #1 Putting a Paragraph Together.........................................................105
Assignment #2 Revising for B (Blending Textual Support) ....................................107
Assignment #3 Extend the Elaboration of an Idea E3, E4......................................107
Assignment #4 Revise for A1, A2 (Adding Transitions) ..........................................107
Assignment #5 Revising for O/O2 (Off-topic) etc...................................................108
Assignment #6 Destroying a Paragraph ..................................................................108

CHAPTER THREE: CONSTRUCTING A PAPER
Definitions ...........................................................................................................................109
How Does the Writer Generate a Topic for a Thesis? ........................................................110
Once the Writer Has Chosen a Topic, How Does the Writer

Discover a Thesis Statement?.........................................................................................111
How Does the Writer Formulate a Thesis Statement?.......................................................112
After Writing the Thesis Statement, What Next?................................................................113
After Organizing Evidence, What Does the Writer Do? (Topic Sentences) .....................113
Check the Diction of the Topic Sentences .........................................................................115
More Example Thesis Statements + Topic Sentences .......................................................116
A Final Word About Organization/Content.......................................................................117
The Writing Process: The Introductory Paragraph

(The Showing-Telling Introduction) .............................................................................118
Sample Showing-Telling Introductions: Student-Written Models..................................118
Ask These Questions About the Introduction ...................................................................121
The Writing Process: The Concluding Paragraph

(The Non-Summary Conclusion)..................................................................................122
Sample Concluding Paragraphs: Student-Written Models..............................................122
Ask These Questions About the Conclusion......................................................................124
Sample Papers: Student-Written Models ..........................................................................125

Simon and The Tao ....................................................................................................125
Macbeth, Banquo, and the Initial Revelation of Character ....................................127

6 Crafting Expository Argument

7356 CEA Front Matter  8/9/04  8:29 AM  Page 6



Constructing the Paper Assignments and Activities.........................................................129
Assignment #1 Writing Thesis Statements (TH) ....................................................129
Assignment #2 Writing Progress Chart....................................................................129

CHAPTER FOUR: GRAMMAR FOR STRUCTURE AND SYNTAX
Philosophy of Grammar Instruction..................................................................................131
Structures for Writing: Clauses and Phrases......................................................................132
Clauses: Two Categories......................................................................................................132

The Difference Between Independent and Subordinate Clauses..........................133
Subordinate Clauses............................................................................................................133
Adverb Subordinate Clauses ADVSC ................................................................................133
Adjective Subordinate Clauses ADJSC..............................................................................134

Using who, whom, that, and which ..........................................................................134
Noun Subordinate Clauses NSC........................................................................................135
Complex, Compound, and Compound-Complex Sentences ..........................................136

The Three Ways to Join Two Independent Clauses to Form a
Compound or Compound-Complex Sentence ..................................................136

Participial Phrases as Adjectives PrPP and PaPP............................................................137
Essential or Nonessential Participial Phrase? ..........................................................137
Verb or Adjective?.......................................................................................................138

Absolute Phrases AbP ........................................................................................................139
Gerund Phrases as Nouns GP............................................................................................139

Verb Forms Ending in ing: Participles or Gerunds?.................................................140
Infinitive Phrases as Adverbs, Adjectives, Nouns ADV-IP, ADJ-IP, N-IP.........................140
Appositive Phrases AP........................................................................................................142
Parts of Speech as Structural Elements..............................................................................143
The Functions of the Noun in a Clause or Sentence ........................................................143

What Is a Subject? ......................................................................................................143
What Is a Predicate Nominative ...............................................................................144
Is That Noun Really Functioning as a Predicate Nominative?................................144
What is a Direct Object? ............................................................................................144
How Can an Indirect Object Be Distinguished from a Direct Object? ...................145
What Is an Appositive?...............................................................................................145

The Functions of the Pronoun in a Clause or Sentence ...................................................146
The His or Her Dilemma ...........................................................................................147

Categories of Verbs ..............................................................................................................147
Two Types of Main Verbs ...........................................................................................147
How Is a Helping Verb Distinct from a Main Verb?..................................................147
The Somewhat Notorious “be” Verb.........................................................................148
More About Linking Verbs .........................................................................................148
About the 23 Helping Verbs.......................................................................................148
Forms of the Verb & Voice of the Verb.......................................................................149

Modifiers: Adverbs and Adjectives .....................................................................................149
Preposition: Functions of Prepositional Phrases in a Clause or Sentence......................151
Conjunctions: Coordinating, Correlative, Conjunctive Adverbs,

and Subordinating..........................................................................................................152
Chart: Parts of Speech for Structure and Syntax .............................................................153

Crafting Expository Argument 7

7356 CEA Front Matter  8/9/04  8:29 AM  Page 7



Rhetorical Patterns and Variations for Sentences.............................................................154
Additional Punctuation for Clarity: Comma, Semicolon, and Colon..............................155
Common Problems with Structure and Syntax: Comma Splices, Run-ons,

Parallelism, Fragments, Agreement (Subject-Verb, Pronoun-Antecedent) ...............156
Extending Elaboration with Modification: Repeat Word, Analysis Modifiers ................160
Sentence Structure Exercises ............................................................................................161

Sentence Combining: Repeat Word Modifiers/Analysis Modifiers........................161
Sentence Combining with Adverb Subordinate Clauses ........................................162
Sentence Combining with Adjective Subordinate Clauses ....................................163
Writing Complex Sentences with Adjective Subordinate Clauses .........................163
Writing Compound-Complex Sentences with Adjective

and Adverb Subordinate Clauses.........................................................................164
Noun Subordinate Clauses and Adjective Subordinate Clauses............................164
Writing Complex Sentences with Noun Subordinate Clauses ...............................165
Three Types of Subordinate Clauses.........................................................................165
Simple, Compound, Complex, and Compound-Complex Sentences...................166
Sentence Combining with Present Participial Phrases...........................................167
Sentence Combining with Past Participial Phrases.................................................168
Identifying Present and Past Participial Phrases .....................................................169
Identifying Gerund Phrases and Their Function.....................................................170
Distinguishing Between Gerund and Present Participial Phrases .........................170
Identifying Infinitive Phrases and Their Function ..................................................171
Infinitive, Gerund, and Participial Phrases ..............................................................172
Sentence Combining with Absolute Phrases...........................................................173
Sentence Combining with Appositive Phrases........................................................174
Commas with Introductory Elements......................................................................174
Using Commas with Coordinating Conjunctions:

Compound Sentences vs. Compound Predicates ..............................................175
Using Semicolons ......................................................................................................176
Using Colons and Semicolons ..................................................................................177
Using Commas, Colons, and Semicolons ................................................................178
Imitating Syntax and Style of Authors ......................................................................179
Potpourri: Putting Clauses and Phrases Together ...................................................179

Creating the Grammatical Structure Guide.......................................................................179

APPENDIX
General Composition Assignment and Revision Directions ...........................................183
MLA Documentation ..........................................................................................................185
MLA Works Cited Format....................................................................................................186
Basic Classical Rhetoric ......................................................................................................189
Grading Rubrics...................................................................................................................192
Transitional Words...............................................................................................................194
Quick Essay Checklist..........................................................................................................195
Editing Symbols ..................................................................................................................196
Peer Review/Editing Activities............................................................................................198

GLOSSARY OF LITERARY TERMS ...................................................................................205

INDEX ......................................................................................................................................211

8 Crafting Expository Argument

7356 CEA Front Matter  8/9/04  8:29 AM  Page 8



FOREWORD TO TEACHERS

ARGUMENTS AND LESSON PLANS

Definition of Expository Argument

Nonfiction prose contains an introduction with a thesis statement—a sentence
asserting a claim that must be demonstrated or proven—body paragraphs that
illustrate and prove the elements of the thesis statement, and a conclusion.

Quick Overview: What This Book Is About
These are the beliefs that inform this book.
• Writing well is a difficult and complex task, one that demands more than one

year of concentrated study.
• Students do not become better writers merely by reading.
• Students do not become better writers by completing a series of writing

assignments with little teacher feedback and no option for revision.
• Students learn to write better if the teacher models the assignment, states

directions clearly, offers opportunities for students to practice the skills
necessary to achieve high expectations, provides specific feedback toward
improvement, and requires students to revise written work after thoroughly
instructing them in the revision process.

• The teaching of writing has been made more complex because of academic
and social distractions. One academic distraction includes English curricula
that emphasizes the quantity of material studied rather than the quality. One
social distraction includes our media-driven culture that supports instant
gratification and little self-discipline.

• Almost all English teachers battle time restraints because they must teach
both literature and composition in one course.

• Serious writers revise; serious teachers expect revision.
• Research demonstrates that teaching grammar without applying it to writing

assignments does not improve student writing, but the teaching of writing
with simultaneous instruction in the specifics of grammar usage and
sentence structure will produce writers skillful in using language.
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Four Key Teaching Concepts
This manual/resource book is in response to the aforementioned assertions.
Moreover, it focuses on four key concepts with regard to teaching secondary
students expository argument.

• Clear directions
Write down for students all expectations for written work: whatever length
requirements you wish students to achieve, position of topic sentences,
location of thesis statement, type of introduction, minimum number of
quotations, etc..

• Repetition
Use consistent directions for each paper all year. For the majority of major
writing assignments, require (for a paper) a thesis statement located near the
end of the introduction or (for an essay test question) a topic sentence
positioned as the first sentence in the paragraph.

• Revision
Each major writing assignment should provide a revision option.

• Modeling
Use class time to model the steps of the writing process: brainstorming,
drafting, revision, editing. Use class time to model examples of introductions,
thesis statements, topic sentences, body paragraphs, and conclusions. The
effectiveness of modeling has been discussed by Janet Emig and Robert
Zoellner, who advocate “that instructors demonstrate writing to their students
by composing aloud while writing on the blackboard…composing a draft of an
assignment at least once and discussing your writing process with the class for
fifteen to twenty minutes” (qtd. in Connors and Glenn 106). Other researchers
have also emphasized the importance and efficacy of using models to improve
student writing, among them Charney, Carlson, and Stolarek. Charney states
that “models do influence the content and organization of students’ texts.
Reading models seems to have reminded writers of concepts that they
otherwise would not have included in their texts” (111).

Teaching Expository Argument
At the secondary level there exists an urgency for ensuring that students can
write cogent, concise, and coherent exposition. After all, when students leave
the classroom, they will be asked in almost any profession to write exposition,
to move from data to conclusion with clarity and sophistication. Throughout
students’ lives they will be frequently asked to draw conclusions from facts, to
reorder information, to argue from information, to explain and to describe,
whether they be preparing a legal brief, an argument to an insurance company
to pay for medical treatment, a proposal to corporate executives, or a computer
instruction manual. Moreover, students must learn to write on topics that are
not particularly appealing, for they will discover that we do not always have a
choice of topics. As Robert Connors and Cheryl Glenn write in The St. Martin’s
Guide to Teaching Writing, “Composition teachers today must turn out students
who can write on assigned subjects and demonstrate their engagement with a
topic”(154).
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Fortunately, research clearly demonstrates that students can learn these
skills and that teacher instruction plays a significant role in improving student
writing. Studies completed by Sandra Perl demonstrate that student writing
improves in classrooms where writing is taken more seriously (19). Not only
does writing improve, but also students’ general level of self-confidence
increases when they see they can perform these critical thinking skills with
competence.

• It is not enough to assign the five-paragraph essay
The urgency exists for educators to become more aggressive in the teaching of
expository argument for two reasons. First, many teachers underestimate the
complexity of writing expository argument and hence merely assign a “five-
paragraph essay” without providing students instruction in the composing
process. For some reason, many believe that, by high school, students should
have developed these skills, a belief affirmed by research completed by A.N.
Applebee. Amazingly, Applebee writes, “only three minutes elapsed from the
time the teacher began explaining a writing topic until the time students were
expected to begin to write”(102). Perhaps this myth may be due in part to the
inaccurate belief that writing is merely talk recorded. Jane Emig points out, in
her essay “Writing as a Mode of Learning,” that writing is not recorded talk and
that writing is a skill emanating “from different organic sources and represents
quite different, possibly distinct, language functions”(123). Second, perhaps
the reason why some teachers assign essays without teaching students how to
write the essay and how to improve it is a more personal one—many teachers
are not sure how to teach writing or are intimidated by the detail such teaching
may require. Because writing expository argument is a complex process,
developing skills takes time; it is something learned through practice and
feedback and more practice, not during one year, but year after year through
direct teaching by the educators responsible for such instruction. It is learned
as well through interaction among the student writers themselves under the
guidance of teachers who not only provide feedback but also offer numerous
opportunities for such practice after they have shown students how to write
exposition and how to continue to increase the sophistication of their writing.
By the ninth grade, students are running out of time. It is naïve to think that a
high school student can quickly learn how to write effective expository
argument after a few assignments.

Moreover, though the narrative, reflective, and descriptive types of writing
are important elements of good expository composing (journaling, personal
experience writing, the short story, poetry) and are effective exercises in cre-
ativity and thinking, an emphasis or reliance on these types of writing will not
teach a student the complex task of expository argument. To think otherwise is
unfortunate, for it fails to recognize the complexity and arduousness of helping
a young person respond intelligently to an essay test or essay topic.

Teacher’s Role
English teachers greet students who have a vast range of writing skills. Few
students are truly competent, even by the twelfth grade. This challenge is
presented in August or September. With a 50-minute class that meets on
average four to five days a week until May or June, a teacher must sandwich a
curriculum filled with literature and a host of sundry objectives plus attempt to
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help students write a coherent, cogent argument. It is a daunting task. Little
help comes from 400-page writing textbooks that categorize a myriad of forms
and sequences. Too much material. Where does a teacher start? And if one
started from the beginning, working from writing assignment to writing
assignment, would students have time to master any one form? Or should we
work on the short story? The poem? Journal writing?

• Focus on the expository form
With little time and an extensive curriculum guide, it seems wise to keep it
simple. Focus primarily on one form, the form most useful and practical—the
expository argument. If the teacher keeps assigning and explaining the same
form all year, mere repetition will affect even the most intellectually withdrawn
students. My experience teaching writing suggests that I can be most effective if
I primarily teach students throughout the year how to argue a simple but clear
thesis, if I teach repeatedly the creation process of the expository paragraph
and essay, and if I require the same directions for the composing process. If the
expectations stay high and consistent, even the most reluctant students will
develop specific writing skills. For those on task and ready to plunge into each
assignment, their skills will quickly move beyond competence; some of their
essays will sparkle and amaze readers.

Another benefit to this procedure is that it becomes easier to hold students
accountable for performance. Grading becomes more fair, more objective, and
more valid. It becomes more difficult for a student to cry, “I don’t know what
you want. I don’t know what you mean by blending.”

For these reasons this manual focuses on the expository argument. It
assumes that most expository, nonfiction writing contains a thesis and body
paragraphs that illustrate the thesis. Instead of introducing the classification
essay, the compare/contrast essay, or the definition essay as separate units, we
discuss these as methods for organization once students have narrowed topics
and have begun to formulate thesis statements.

• Demonstrate the writing process repeatedly
Perhaps the most salient element of this manual is that teachers must show
their students how to create each part of the paragraph and each part of the
essay. Students need to see how to write a topic sentence, how to write a thesis
statement, how to make paragraphs more coherent. Teachers must take time in
class to show examples, to work with student papers in a positive, constructive,
caring fashion in front of the class, so students can see how one improves
writing. Research completed by Steven Graham, Karen Harris, and the
University of Maryland faculty demonstrates that teaching students writing
strategies in a deliberate manner “increases the number of revisions and results
in a much longer, better-quality final product” (Pressley and Woloshyn 169). In
their study of helping learning disabled students improve writing skills, they
emphasize a series of steps all writing teachers should implement: 1) discuss
and model the writing strategy repeatedly; 2) practice repeatedly the steps with
the students; 3) provide repeated opportunities for independent practice of the
strategy. This research is further supported by Hillocks, Brown, Lave, Williams,
Smagorinsky, Raphael, Flower, and Cheng, all of whom advocate the explicit
teaching of writing strategies. Unfortunately—and I did this, too—too many
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teachers merely assign a paper, provide little instruction over the methods for
achieving expectations, and scream while grading “these terrible essays.”
Simply because students are in the ninth, tenth, eleventh, or even twelfth
grade, we can no longer assume that they know how to select and think about a
paper topic, craft a thesis, organize a paper, and construct paragraphs. I don’t
even assume, when assigning the tenth paper of the year, that I can simply pass
out the instructions and move onto the literature. We often forget that “the
ability to communicate through writing develops at a much slower rate than
does the ability to communicate through speech and requires much more
formal instruction” (Connor and Glenn 111–112). Even after a year’s
instruction, there may remain a handful of students who need me to go
through one part of the process or another once again. To keep assigning
papers without teaching how to write them is professional negligence.

Lesson Plans That Lead Toward Exposition
The lesson plans that follow begin with exercises intended to develop the
writing skills students will use in expository composition. These “Writing to
Show” exercises use the modes of description and narration to teach universal
writing skills of elaboration, concrete diction, active verb usage, and sentence
variety. These exercises develop a positive, enjoyable foundation and
environment for writing instruction that continues throughout the year, a
foundation for writing that significantly improves student outcomes, as
illustrated by research done by Frank Pajares and Margaret Johnson. Later,
when you begin writing about literature, students will, with your guidance,
apply these “Writing to Show” skills to their expository compositions.

Bear in mind, too, that the “Suggested Lesson Planning Sequence” is a type
of blueprint that explains the basic approach toward the teaching of writing as
well as how to integrate successfully practical grammar instruction that stu-
dents will employ in their writing. It is a flexible blueprint. The grammar
instruction (see chapter four) may be woven into the fabric of the writing
process by you at a different pace than I have approached it here.
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A SUGGESTED LESSON PLANNING SEQUENCE:
WEAVING GRAMMAR INSTRUCTION INTO THE WRITING PROCESS

WEEKS ONE-TWO

Objectives
• To introduce the skills for extending the elaboration of an idea with

concrete and singular detail;
• To introduce these editing symbols: SH, E3, V, C, L, G, WC, and .
• To introduce the year-long practical integration of grammar in the

writing process—with an emphasis on the clause and the phrase as
tools for using sentence structures that improve meaning, clarity,
and sophistication.

Day One
1. Explain Writing to Show. During the next few weeks, students will be

writing “showing” exercises that will provide the foundation for
universal writing skills. Discuss the sample Telling v. Showing
paragraphs in chapter one, pp. 34–35.

2. Homework. Writing to Show assignment one, p. 42. Explain to
students Gabriele Lusser Rico’s clustering activity. For example,
place the word “fear” or the sentence “He is scared” in a circle on the
blackboard or overhead. Ask students then to list concrete words or
images that they think of when they see the word “fear.” The
composition requires students to show fear—to elaborate the details
of it fully and to do so with vivid present tense verbs.
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He is scared

a terrier’s barking
suddenly stops

lightning
bolt

door
slams

distant
drumsoft

footsteps

window
shutter creaks

sweaty
palms
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